ABSTRACT
INTRODUCTION
Applied linguistics, the application of linguistic insights to solving language related problems, has been very relevant to man in the recent years. Its use has not only served as pointers to human problems but its application has actually helped in solving some identified problems especially as they related to language teaching and learning. Some of the major areas where applied linguistics has been useful include psycholinguistics, which is the study of the relationship between linguistic behaviour and the psychological processes and thoughts to underline it.
Clinical linguistics, another area where applied linguistics has been helpful, is the application of the linguistic theories and methods to the analysis of disorders of spoken, written or sign language. Another branch, computational linguistics is the study of language, using the techniques and concepts of computer science, especially with reference to the problems posed by the fields of machine translation, information retrieval and artificial intelligence (Crystal, 1997) .
Other major domains of applied linguistics include the field of translation, stylistics, lexicography, and foreign language learning and teaching. The teacher in the second language teaching situation not only needs to know the By grammar of the language in question -what Dwyer (1999) calls the 'knowing that' of declarative knowledge but must possess the procedural knowledge, the 'knowing how'.
Thus, the teacher not only knows the fact but also the skill which is made possible through his/her understanding of psycholinguistics and his/her ability to relate this to the classroom situation. The ability to effectively utilize and apply all of these in the classroom shows the teacher's communicative competence. Hymes (1972) explains that communicative competence relates to appropriateness in the use of sentences in relation to context. In the present paper, we explore how language use and literary skills can be fostered through teacher/student interplay. Learning a language goes beyond knowing grammatical rules; it is using language meaningfully. Melrose (1991:18) reiterating Littlewood (1981) says, "in order to express functional meanings, the learner needs to acquire not only a repertoire of linguistic meaning, but also a repertoire of strategies for using them in concrete situations". To him, the most efficient communicator in a foreign language is not always the person who is best at manipulating its structures.
Framework of the Study
It is often the person who is most skilled at processing the complete situation involving himself/herself and his/her hearer, taking account of what knowledge is already shared between them (e.g. from the situation or from the preceding conversation), and selecting items which will communicate his message effectively.
Subsequently, having knowledge of a language entails the ability to relate this form to function, while considering the interpersonal relationship between our interlocutors and us.
Individualized and Group Learning
There are different types of learning. Vester (1998) With the group learning (classroom model), the language teacher is faced with a number of problems. First, he/she has to cope with fifty students and even more, which of course is not a typical class as far as learning is concerned.
He/she, therefore, has no restriction on the choice of his/her ARTICLES learner since the choice of them does not depend on him.
In this situation, several individuals who have the tendency of reacting differently to a given system are faced with the same uniform system -the teacher, his/her linguistic knowledge and procedural awareness. As such, in this circumstance, the teacher cannot always determine which of the various methods available to him/her will just be suitable enough to meet the needs of his/her varied learners.
The teacher, in this instance, not only needs to understand the rules of a language, but also must be capable of applying such knowledge and even more to meeting the various linguistic needs of the learners -that is, being flexible about the application of every learning strategy. We advocate a drift from the earlier traditional focus where classroom teaching was a direct teaching predetermined by a strict programme determined by the teacher. Today, the focus must be on learners' competence to participate in communicative setting. Melrose (1991:20) These strategies include scaffolding and apprenticeship.
Scaffolding, which involves the learners' building on and extending their statement and contribution, can be ensured through six means? They are modeling, which refers to the learners' imitation of the teacher's behaviour;
contingency management -concerns the use of rewards.
Through feedback, another means, the teacher is able to correct the learner's performance; instruction helps learners regulate his/her learning; by means of questioning, the learner is encouraged through the assistance of the teacher to perform mental operation. Cognitive structuring, another means, concerns the provision of a structure for acting out a given task. To Verhoeven, these six ways of assisting learner's performance come together to control frustration and the risk of finding task solutions.
Apprenticeship, the second major conversational strategy centers on learners working in groups with minimal teacher assistance. The idea of learners working in groups, preferably small ones, has proved to be effective in increasing learner's language learning opportunities. Such cooperative group works are viewed as special cases of apprenticeship. It is believed that with group works learners are able to make the best of meaning; transfer information and model their communicative strategy.
The English Language in Nigeria: A Case of Acquisition or Learning
The English language, a second language in the country is not only learnt for its sake, but it is also learnt to comprehend certain other subjects, since the dissemination of knowledge in these other subjects is done via English. like we do the other academic subjects.
Schmitt and Celce-Murcia (2010:6) explain that the studies carried out by Littlewood (1981) and Krashen (1982) show that "learners could indeed become quite fluent in an L2
through exposure without explicit instruction". Some teachers may strongly want to argue whether or not acquiring the English language in Nigeria is possible. Rather than engage in such academic debate, we could just go ahead to suggest ways we could make acquiring the language possible.
Providing Natural Discourse
First, language acquisition is always equated with natural linguistic input with the child taking time to process the system in his/her brain after which production of meaningful sounds begins. In the same vein, a natural second language-learning situation is made possible when the linguistic data is rich enough to be processed naturally by the learner. Such competence in the language usually determines the learner's performance in it. Thus, the written language, which is the concern of this paper is made possible and becomes easier, when learners already have a grip on the natural language rather than on mere language forms taught in bits. Writing, remember means more than knowing forms, but being able to put these different forms together using the written symbols. The teacher therefore, must use the language naturally, since learning only becomes effective when the learner is able to do some inductive reasoning from the various examples of the language. He/she must accordingly, not be in too much haste to have learners produce what has not been comprehended. The idea to this end is that, comprehension (through natural data) must precede production since the ability to do whatever task there is can only be based on what has been understood.
It is not possible for us to prescribe the format that the classroom discourse must take. However, like understanding any discourse, understanding forms and meaning in the second language learning situation may have to be dependent on certain rules and principles. For example, the teacher has to posses certain extra-linguistic qualities since he/she is usually responsible for the direction of discourse and also decides what topic to speak on and how to go about discussing it and when to end it. The teacher, therefore, needs to assess the situation and the students' comprehension before giving them task to do.
To do this well, the second language teacher, in the classroom situation, for instance, can do two basic things;
one, he/she could use language to make explicit those insights which had previously been known only intuitively.
Secondly, he/she could talk over a new knowledge in order to bring it into meaningful relationship with the old. This suggests that knowledge is useless to us unless it is incorporated into the complex of thoughts, feelings, attitudes and evaluations on which our actions are based (Barnes, 1978 :158). The student therefore develops his/her awareness of the use of language through his/her own speech and writing.
The Learner, the core of the learning process
Students ought to be allowed to find their own voices without being buried beneath a melancholy heap of rhetoric, style-sheets, and or topic plans. We do not want to encourage bad use of the language neither do we stress the idea of leaving students entirely on their own, but we suggest that students be allowed to respect their own dialects and grammar, while they learn established forms 
The Roles of the Teacher
In a typical classroom situation, the teacher (the model), learners and other factors determine the success or otherwise of the learning exercise. As the model, the teacher usually sets the pace at which learners go. Most often than not, the learners not only look unto their teachers as some demi-gods, they also unconsciously find themselves take after them -if not physically, linguistically.
The teacher realises what herculean task he/she is faced with if he/she remembers that it is possible for us (including the learners) to think about what we know only via language. Besides, language also helps us take conscious responsibility for that which we know, reshape it to suit some new purposes and to critically react to such new designs.
Thus, rather than act the master always, the second Generally, the teacher's main role is to provide meaningful intercommunication between himself/herself and the learners. But he/she also must ensure the following, to have a desired goal.
Identifying learner's strategy
The teacher must identify the learner's strategy of learning the second language. Generally, the humanistic teacher is quick to recognize the fact that language strategies are In teaching writing therefore, individual learner and not the syllabus dictate and or determine what is to be taught.
Learner's centeredness is appreciated in the teaching of this skill when the teacher pays attention to every learner, identifying his/her problems and seeing him/her through such. honest rational for teaching the language.
Teaching the Standard

Accentuating Standard Not Status
In the English as a Second Language (ESL) situation, the Standard English should be treated as a second language and not as a 'better' language compared to that which the student already speaks and writes. Students should not be made to feel inadequate because the language of their daily lives and feelings does not correspond with the formal language of our society. They should rather be encouraged to learn the rules and the benefits attached to using this formal language in their economic and social lives. 
Providing A Comprehensive Input
Rather than concentrate entirely on formal teachings, teachers should strive to make all learners read and write all those public documents by which society organizes itself.
This idea centers on meaningful learning. Students should be encouraged to think, speak and write according to their own conceptions of literacy. Rather than impose ideas on learners, teachers should allow a learner to develop himself/herself using his/her own strategy. As a mother guides and helps her baby to crawl and then later walk, the teacher's role lies in making the learner gradually speak and write clear and comprehensible form of the language.
The teacher must develop the consciousness of language necessary for the student to comprehend his/her own linguistic convention.
Furnishing students with plain but natural data will be useful since our linguistic level stands out to determine our ability or performance in some other disciplines. Linguists have blamed students' poor performance in several other subjects on their inability to understand language -a means of expressing these other subjects. Crystal (1989) takes a similar stand with Barnes. They both assert that language does influence the way we perceive and remember. It affects the ease with which we perform mental tasks. Several experiences have shown that people recall things more easily if the things correspond to readily available words or phrases in their encyclopedic knowledge.
Conclusion
Generally, the teacher and learner -participants in the ESL situation -must recognize certain roles they need to perform in the learning process. The teacher, the model, must strive to pass on the standard to the learners with ease. project, which many children may not be able to cope with ( Barnes 1978:159) . In all, the teacher must set up learning situations that will make the learning of the English language as productive as possible.
In this paper, we have attempted to present the teacher as a coach, who rather than dominate the classroom context shares control with his or her students making them gain more inner control thereby depending less on others. The 
